It is an established fact that vocabulary teaching and learning has traditionally received little attention in second and foreign language programmes despite vocabulary being, as Richards and Renandya (2002, p. 255) 
access which enable a language user to access his or her vocabulary knowledge while writing or speaking. In a more recent framework developed by Qian (2002) , the researcher drew on the earlier models of lexical competence and proposed another quadri-dimensional framework having vocabulary size, depth of vocabulary knowledge, lexical organization, and automaticity of receptive-productive knowledge, a dimension stressed by Meara (1996) as well since it is believed that the hidden lexical competence of automaticity helps in the development of both receptive and productive vocabulary.
In all the models of lexical competence discussed above, two dimensions which have always featured are vocabulary size and the depth of vocabulary knowledge.
In the light of this, it is believed that a brief discussion on these would be fruitful.
Vocabulary Size
Vocabulary size is often characterized as the breadth of (1990) found that a second language reader needs a requisite knowledge of a minimum of 3,000 words to achieve 95% coverage of a general text. However, most second language researchers nowadays recommend a basic vocabulary of at least 3,000 word families, and for more specialized needs, a working vocabulary of over 5,000 word families (Nation, 1990).
Depth of Vocabulary Knowledge
A different way of describing lexical competence is by specifying how well a particular word is known. There has been little agreement among second language researchers about what depth or quality entails. Meara (1996) viewed the depth of knowledge as the interaction between individual words and envisaged depth as the organization of words in the mental network. According to him, depth of vocabulary knowledge, which he calls "organization", refers to the relation that a word might have with other words in the language (p. 9). Based on the dimension proposed by Meara (1996) , Read (1998) identified three types of relations to the word, i.e., paradigmatic (synonymy, antonymy, hyponym, etc.), syntagmatic (collocation) and analytic (one aspect of the meaning). It is assumed that learners with high vocabulary proficiency have dense and more organized networks than less proficient ones.
The question that arises now is how these dimensions are to be measured to make a useful distinction between learners at different levels of second language proficiency. The following paragraphs discuss some of the ways in which the lexical competence of second language learners has usually been measured. In this context, the author would developed to assess it. Initially, vocabulary used to be measured using two sharply contrasting methods:
· the dictionary-sampling method · the frequency-sampling method.
In the dictionary-sampling method, the words were sampled from the dictionary and then, a person's vocabulary size was estimated by multiplying the number of sample words known by the ratio that the sample of words bears to the total number of words in the dictionary. Nation (1990, p. 76) generated a sample formula to demonstrate the vocabulary size using the dictionary- Nation (1990) , the words in the 2,000-and 3,000-word levels include only high-frequency words in English; the 5,000-word level is the boundary between the high frequency and low frequency words, and the 10,000-word level includes low frequency words. The academic vocabulary level contains specialized vocabulary items required for University studies.
The words contained in the 2,000 to 10,000 word levels are 
wall
Thus, the task of each of the participants in the study was to select three items from the group of six words to match the corresponding definitions. At each level, the test-takers were required to match sixty words against thirty definitions.
Therefore, three hundred items were there in the VLT as against one hundred and fifty short definitions. The maximum possible score was one hundred and fifty points word. An example is provided below:
The differences were so sl_______that they went unnoticed.
Ans:
The differences were so slight that they went unnoticed. Table 2 presents the average percentage of the correct responses of the PVLT at the two levels:
As can be seen in This arrangement was designed to reduce the chances of guessing (Read, 1998, p. 46) Table 3 presents the average percentage of the correct responses of the WAT at the two levels:
As can be seen in Overall, an idea which has hopefully come through in the discussion is that lexical competence is, far from being a
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simple sum of all the lexical items that a person knows, a complex phenomenon which, however, may be defined in terms of some measurable dimensions.
